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Abstract: Nowadays, employers of graduated students in finance and accounting require different soft skills, but the most 

essential are technical skills in software applications and technologies. In this context, various business problems have 

been solved, and job performance has increased through the diversified functions of application software. Purpose: This 

study deals with the self-assessment of the level of professional competencies of postgraduate students in finance and ac-

counting in Albania and their performance on the job related to technological knowledge and software applications. The 

study aims to identify the ability to use advanced software at work, apply professional knowledge as a specialist advisor in 

financial software applications, and the need for further training in this field. Design/Methodology: This survey is con-

ducted to estimate the technological competencies of postgraduate students studying a Master of Science in Finance or 

Accounting and Auditing at the Faculty of Economics, University of Tirana. According to official data (2022-2023 aca-

demic year), the population is 270 students (for two successive academic years), and the sample is 180. Proceeding with 

these data are two econometric models with multiple factors with index variables, measured by employed students' self-

assessment and work performance. Findings: Students have high self-confidence perception in technological skills for any 

professional job, and they can apply professional knowledge as an advisor in financial measurement through software ap-

plications. Providing work performance by their team leaders or direct managers, students need training on the job for fi-

nancial software applications, and they have no statistically significant competence to apply professional knowledge as 

specialist advisors in financial software applications. Practical Implications: Needed enrichment improvement of universi-

ty curricula focusing on software applications to minimize the gap in technological knowledge. Businesses should be in-

volved in adapting these curricula by work-integrated learning. 
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INTRODUCTION 

We live in a decade of technologies and software applica-
tions in any profession. Information technology (IT) applica-
tions used in the workplace started in the 1980s. Still, in the 
1990s, computers appeared in more workplaces, which 
meant that more people had direct contact with computer 
systems. This new area creates a new scope for education in 
this field. Years later, the first smartphones, capable of inter-
net access, became available at the beginning and in the 
middle of the 2000s. After this period IT solutions became 
available in all areas of life, changing them entirely. Work-
places adopted these systems, which benefit in many dimen-
sions. Nowadays, IT is present everywhere, and our lives 
have become more manageable with it. We can plan, do the 
shopping or banking, and stay connected with family and 
friends faster, cheaper, and more accessible by using the 
Internet, working remotely, etc. We live in a decade of tech-
nologies and software applications in any profession. Infor-
mation technology (IT) applications used in the workplace 
started in the 1980s. Still, in the 1990s, computers appeared 
in more workplaces, which meant that more people had direct 
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contact with computer systems. This new area creates a new 
scope for education in this field. Years later, the first 
smartphones, capable of internet access, became available at 
the beginning and in the middle of the 2000s. After this peri-
od, IT solutions became available in all areas of life, chang-
ing them entirely. Workplaces adopted these systems, which 
benefit in many dimensions. Nowadays, IT is present every-
where, and our lives have become more manageable with it. 
We can plan, do the shopping or banking, and stay connected 
with family and friends faster, cheaper, and more accessible 
by using the Internet, working remotely, etc. 

To be software familiar at work means the employee should 
know how to use certain software programs specific to their 
job function or organization’s needs. It is crucial that all em-
ployees have at least a basic understanding of how comput-
ers work and how different software programs operate for 
them to do their work efficiently and accurately. Today se-
lected some primary technological skills that employees 
made them most competitive: 

o Computer skills – many skills of knowing computer 
systems and being proficient. 

o Artificial intelligence – specific to enter in comput-
er science field or industries which adapting new 
and high technology. 

mailto:lleshlleshaj@feut.edu.al


2486  Review of Economics and Finance, 2023, Vol. 21, No. 1 Lleshaj and Çika 

o Data science and analytics – involves organizing, 
analyzing, categorizing, and quantifying large data 
sets. These skills require organization, logic, under-
standing of spreadsheets, critical thinking and prob-
lem-solving, data software, etc. 

o Coding – the ability to communicate with computer 
systems (it involves programming). 

o Audiovisual editing and design – refer to the con-
ceptualization, production, editing, and distribution 
of digital video/audio content. 

o Digital marketing - promoting brands, products, and 
services through digital channels. 

Technology is related to employee performance, and the 
faster an employee learns new technology, it can speed up 
their productivity and allows them to solve problems and 
address issues in the workplace instantaneously. New com-
munications technology can also positively impact the rela-
tionships between employees, suppliers, or customers by 
improving response times to questions, comments, and con-
cerns. Undoubtedly, the technology helps to automate pro-
cesses and will help reduce the workload for employees, 
freeing them up to work on other projects and assignments. 
New computer programs and software packages can help 
collect and analyze data that would typically go unused or 
take employees many times to extrapolate. Innovative tech-
nology can also be used to help improve work processes and 
increase productivity for both the employee and the business. 
It is well-known that new technology is a business oppor-
tunity that brings potential benefits. On the other hand, the 
ability to keep and use technology is an advantage in job 
performance for anybody. 

Researchers and stakeholders have advocated that Intuitions 
of Higher Learning (IHL) should endeavor to holistically 
develop competencies of accounting graduates, especially 
through the thorough application of International Education 
Standards (IES; Georgiou, 2018), because of the critical role 
accountancy plays in an economy (Fung, 2017; Nechita, 
2019; Spencer et al., 2012; Vannatta, 2014). The World 
Bank (2020) published in its annual report that digital fi-
nance can be broadly defined as all the financial activities 
that rely on digital technologies, including various products, 
applications, processes, and business models delivered via 
online instruments such as cell phones and personal comput-
ers. In this context, employees need higher competencies in 
technology and more training and support from their organi-
zations. 

The financial services field has been dramatically trans-
formed by digital technology and fintech. This phenomenon 
is everywhere in financial institutions and other financial 
applications of technology-based services. For instance, we 
can mention online trading apps and financial planning tools 
that customers access via smartphones or social media. 
Technology has a fundamental importance in every industry. 
Financial institutions have been highly influenced by tech-
nology, and banks have created different delivery channels 
through investment in technology. Using new technologies 
by businesses can help them in many processes and bring 
many benefits:  

Efficiency – Automation allows companies to reduce expo-
sure and gain complete visibility. 

o Compliance – Reduce exposure and massively im-
prove tax compliance. 

o Scalability – Removes the frustration that many fi-
nance teams and employees experience when sub-
mitting expenses, going back and forth with ap-
provals. 

o Data accuracy – 30% of corporate expense totals 
originate from expense noncompliance. 

o Tax control framework – Ensures that teams have 
the process in place and tech support so that their 
manual effort doesn’t grow as well when the busi-
ness grows.  

Technologies can lead to increased productivity or improve 
job performance when combined with other resources effec-
tively by human resources. In adapting and using new tech-
nologies, employees need training, motivation, and support 
to enlarge their advanced technological competencies. 

In almost every profession, some entry competencies and 
continuous training are needed to enable individuals to per-
form their jobs to acceptable standards. In accountancy, the 
(IAESB 2017) has prescribed the need for three main compe-
tencies to be emphasized in developing the structure and 
content of accounting curriculum. Kwarteng J.F & Servoh 
M. | (2022). 

In accountancy, the international education standards (IESs), 
issued by the International Federation of Accountants 
(IFAC), set forth the principles that professional accountancy 
organizations should follow to build a national accountancy 
profession that is fully capable of fulfilling the complex de-
mands economies and societies place on it. Technical com-
petence (IES 2) is the first professional competence pre-
scribed by the IAESB. This IES establishes the learning out-
come in terms of how accounting graduates should apply 
accounting knowledge to a required level (Busuioc et al., 
2019; Crawford et al., 2014; (IAESB, 2017). The learning 
outcome of technical competence has been grouped into 
eleven main subjects /courses. These courses include finan-
cial accounting and reporting, management accounting, fi-
nancial management, taxation, audit and assurance, govern-
ance, risk management and internal control, business laws 
and regulations, information technology, business 
/organizational environment, economics, and business strate-
gy/management. The eleven subjects stated may not neces-
sarily be the exact descriptions used by the various universi-
ties and jurisdictions, but the content must be the same 
(IAESB, 2017) Kwarteng J.F & Servoh M. (2022). 

This study aims to estimate self-assessment of professional 
technological competencies and skills for work by students 
and employers. The target group is postgraduate students in 
finance and accounting in Albania. According to official data 
(2022-2023 academic year), the population is 270 students 
(for two successive academic years), and the sample sur-
veyed is 180. We will use two econometric models with 
multiple factors with index variables. 

 

http://www.ifac.org/
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LITERATURE REVIEW  

Fundamental transformations followed changes in the eco-
nomic structure after the 90s Albania in the labor market and 
human capital. The need for the free market to bring new 
products and services was also accompanied by a growing 
demand for qualified employees in almost every sector of the 
Albanian economy. Thus, the increase in technical and pro-
fessional capacities has been increasingly significant, and 
most professions today require qualified employees for some 
aspect related to technology. The demand for qualified 
workers and a workforce equipped with technical skills is 
felt even more in specific sectors such as production, tour-
ism, services, etc., requiring specialized and technological 
skills. According to INSTAT's annual report for 2022, about 
88.1% of economic entities have internet access, and em-
ployees must have some basic technical qualifications. (IN-
STAT, 2022). According to the report "The Global Skills 
Gaps Report 2022", at the international level, the skills re-
quired of employees that employers are most satisfied with 
for their realization are teamwork, technical and technologi-
cal skills, and interpersonal skills. Whereas the skills with 
which employers are less satisfied are negotiation skills, 
leadership, awareness of doing business, etc. An important 
aspect of new demands for skills from the labor market is 
technological progress. The digitalization and modernization 
of society faces the challenge of business change and the job 
competencies required by the market (Bauer et al., 2015 and 
Gebhardt et al., 2015). In recent decades, even the manageri-
al concept of companies has changed. The need for profes-
sions with new competencies has increasingly appeared, and 
new jobs have been born, adapted to the dynamics and flexi-
bility of the market. A new approach is working remotely 
(Lauda et al., 2015). The prospects of work are to reduce the 
number of jobs developed by human hands due to the tech-
nological development of robotics, especially in the manu-
facturing industry. It is expected that there will be a decrease 
in the demand for human manual work and a reduction in the 
cost of robotic technology, which at the global level is ex-
pected to affect 15-30% of the workforce (Manyika et al., 
2017 and, Frey and Osborne, 2017).Researchers Deng et al. 
(2023) investigated how digital technologies facilitate 
knowledge sharing and decision-making through enhanced 
coordination and communication and impact job perfor-
mance in organizations. They found that digital technology-
driven coordination significantly influences decision-
making, and digital technology-driven knowledge-sharing 
significance influences decision-making. Furthermore, they 
revealed that enhanced decision-making and knowledge-
sharing can improve organizational job performance. Lately, 
the high development of digital technologies has allowed 
individuals to share knowledge in delivering specific prod-
ucts and services to organizations (Ahmed et al., 2019). 
These technologies come from social media (Facebook, 
LinkedIn, and Instagram), digital platforms (weblogs, Zoom, 
Microsoft Teams, and Skype), big data, and other online 
resources. It was covid 19 pandemic that accelerated the use 
of digital technologies to facilitate knowledge sharing and 
decision-making. Many researchers have concluded that a 
better understanding of technologies affects the performance 
of the companies and individuals' job performance (Ahmed 
et al., 2019; Kwayu et al., 2021). The ability to know and use 

technologies improves the job's effectiveness, and the deci-
sion-making process boosts job performance for individuals 
and enhances competitiveness for organizations (Waizeneg-
ger et al., 2020, Wang et al., 2020; Lepore et al., 2021). Re-
searchers Deng and Liu (2022) analyzed the financial indus-
try and digital finances. Their study in finance has long been 
a popular major in college education, but nowadays, the de-
velopment of digital finance raises concerns about job losses 
in the finance industry. They found that labor efficiency in 
the finance industry increases with the intensity of digital 
finance. 

Rajasulochana and Ganesh (2019) conclude that the skills 
and competencies gained from university curricula should be 
more than acquiring common or general technical 
knowledge. They comment that with economic development 
and technological advancements, this need is complex in the 
real world, and increasing students' motivation to learn is one 
of the persistent challenges in higher education. In support of 
"learning by doing" are the authors Gawrycka et al. (2021), 
who conclude that there should be more professional training 
for students by investing in practical knowledge in the field 
of competencies required by the labor market today, within 
the scope of specialist and technical competencies. This gap 
between university knowledge and professional job require-
ments in workplaces can be narrowed. 

RESEARCH METHODOLOGY 

Sample and Data: The study’s database used in this paper is 
related to primary data regarding a survey. This survey in-
volves students between the ages of 21 - 24 years (attending 
faculty in Master of Science in Finance or Accounting and 
Auditing at the Faculty of Economics, University of Tirana, 
Albania). These postgraduate students can be in the first or 
second academic year, 2023. According to official data, the 
population is 270 students (for two successive academic 
years), and the sample is 180. This sample involves students 
who are currently employed or have been employed for at 
least six months (according to their university studies). 
Therefore, based on the statistical sampling size for a finite 
population, we have the following: 

 The first step consists of calculating the infinite 
sample size depending on the population propor-
tion, confidence level, and normal distribution Z-
score value.  

 The second step consists of calculating the finite 
sample size as our data. Based on the data collected 
by the questionnaire and using the confidence inter-
val of 5%, the optimal sample size for this study is 
less than 180.  

Econometric model: In this study, we have used the multi-
ple linear regression model. This model attempts to establish 
and estimate the relationship between the dependent and 
many independent variables. It is one of the most fundamen-
tal, usable, and powerful models for many statistical ap-
proaches. The questions used in the questionary are on a 
Likert scale (from 1 to 5), and the classification is from the 
lowest to the highest level. This type of measure creates a 
valid variation necessary for applying linear regression. The 
generalized form of the multiple linear regression is: 
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1 2 30 1 2 3Y X X XI I I I u       
 

Where, 

 Dependent variable (the main purpose of this 
study); 

 Independent variables (other questions that cause 
variation in the dependent variable or are the factors 
that affect it). 

 βi = regression parameters which estimate the im-
pact scale of each independent index-variable in the 
dependent variable (with constrain “ceteris pari-
bus”). 

 ui = error term (all other variables that are not in-
volved in the model). 

The regression model will be based on the following main 
assumptions (Verbeek, 2017): 

 A linear relationship between the dependent and in-
dependent variables. 

 The independent variables are not highly correlated 
with each other. 

 The variance of the residuals is constant. 

 Independence of observation. 

 Multivariate normality. 

To clearly understand which is the dependent variable and 
which are the independent variables, we are giving the ex-
planation below. Dependent variables as an index form sev-
eral sub-factors (measured on a Likert scale from 1 to 5): 

Iy1 = {self-assessment of professional technological compe-
tencies and skills for work} 

1

11 12 13 14

4
Y

Y Y Y Y
I

  


 

 Y11 = Assess the competence in technical skills us-
ing the software applicative. 

 Y12 = Assess the competence in technical skills 
modeling financial data proceeding in the software 
applicative. 

 Y13 = Assess the knowledge in finance and ac-
counting technologies. 

 Y14 = Assess the knowledge in Excel, R-
programming/Python, SAS, SATA, SPSS, etc. 

Iy2 = {performance on the job related to technological 
knowledge and software applications} 

2

21 22 23 24

4
Y

Y Y Y Y
I

  


 

 Y21 = Assess the competence in technical skills us-
ing the software applicative. 

 Y22 = Assess the competence in technical skills 
modeling financial data proceeding in the software 
applicative. 

 Y23 = Assess the competence in analytical and 
conceptual skills of economic issues in practice re-
garding using technologies. 

 Y24 = Assess the competence in the professional 
knowledge of self-auditing at work using technolo-
gies. 

Independent variables in index form are Ix1, Ix2, and Ix3. 
These indices are categorized into several sub-factors (meas-
ured on a Likert scale from 1 to 5): 

Ix1 = {Assessment of the professional competencies in using 
software in the job} 

1

11 12 13 14

4
X

X X X X
I

  


 

 X11 = Assess the skills in database design and da-
tabase management. 

 X12 = Assess coding skills and coding languages. 

 X13 = Assess the manipulated data spreadsheets 
and dashboards. 

 X14 = Assess the ability to use software presenta-
tion, video skills, social media, etc. 

Ix2 = {Assessment of the professional competencies in using 
software with efficiency in financial evaluation and advis-
ing} 

2

21 22 23 24

4
X

X X X X
I

  


 

 X21 = Work performance evaluation in generating 
reports using applicative software.  

 X22 = Work performance evaluation in presenting 
and advising financial software. 

 X23 = Full professional using software for risk as-
sessment, financial econometric models, and finan-
cial modeling, accounting financial reports and au-
diting, etc. 

 X24 = Full professional using software for research. 

Ix3 = {Assessment of the needs for professional training in 

using software} 

3

31 32 33 34

4
X

X X X X
I

  


 

 X31 = Need for practical training in database col-
lection and processing. 

 X32 = Need for practical training in financial re-
porting software for business decision making. 

 X33 = Need for practical training in Excel, R-
programming/Python, SAS, SATA, SPSS, etc. 

 X34 = Need for practical training in using software 
for risk assessment, financial econometric models, 
and financial modeling, accounting financial reports 
and auditing, etc. 

EMPIRICAL RESULTS AND FINDINGS 

According to the empirical analysis for the multiple regres-
sion model in Albania, we identify the relationship of the 
dependent variable Iy1 = {self-assessment of professional 
technological competencies and skills for work} and Iy2 = 
{performance on the job related to technological knowledge 
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and software applications} with the same independent varia-
bles Ix1, Ix2 and Ix3 shown below in the Table 1 and Table 
2. The first model, Table 1, is a perception evaluation of 
what students have done for themselves. They have done 
self-assessments for the ability to know and competence in 
using technologies in work after their opinion for their work 
in the future profession. On the other hand, in Table 2, the 
students express job performance related to technological 
skills taken at work and made by their team leader or direct 
manager. 

1 1 2 3
2.03 0.17 0.17 0.09Y X X XI I I I u    

 

The model is statistically significant based on the Fisher-test 
with significance p < 0.01. The model identifies a strong 
statistical positive correlation with: 

o Ix1 = {Assessment of the professional competencies 
in using software in the job}. If this index increases 
the trend in enhancing the technological skills in da-
tabase design and database management, coding, 
data spreadsheets, dashboards, etc., in the finance 
and accounting field by one Likert scale; in that 
case, this will increase the self-assessment of pro-
fessional technological competencies that students 

have opinion for different job positions, with 0.166 
Likert scale or 16.6%. 

o Ix2 = {Assessment of the professional competencies 
in using software with efficiency in financial eval-
uation and advising}. If this index increases the 
trend in enhancing the ability to use applicative 
software in finance and accounting, financial econ-
ometric modeling, presenting, and advising finan-
cial software, etc., by one Likert scale for this in-
dex, in that case, this will increase the assessment of 
the professional competencies in using and advising 
software, with 0.158 Likert scale or 15.8%. 

According to the model for opinion and perception students 
have for their technological skills and using competencies 
for the different jobs, it has no statistical significance with 
the index Ix3 = {Assessment of the needs for professional 
training in using software}. This means students believe they 
have enough technological skills to start a job in a profes-
sion, and the training is unnecessary. In this context, students 
have a high rate of self-evaluation in knowing software for 
business decision-making, database collection and pro-
cessing, etc., for starting a professional job. 

Table 1. Model I (perception about technological skills). Parametric estimations of “the self-assessment of professional technological 

competencies” model. 

Dependent Variable: IY1 

Method: Least Squares 

Sample: 1 180 

White heteroskedasticity-consistent standard errors & covariance 

Variable Coefficient Std. Error t-Statistic Prob.  

C 2.034039 0.500628 4.062975 0.0001* 

IX1 0.166176 0.066941 2.482435 0.0140** 

IX2 0.158412 0.082787 1.913488 0.0573*** 

IX3 0.091768 0.094356 0.972569 0.3321 

R-squared 0.084201 Mean dependent var 3.377778  

Adjusted R-squared 0.068591 S.D. dependent var 0.922442  

S.E. of regression 0.890245 Akaike info criterion 2.627331  

Sum squared resid 139.4864 Schwarz criterion 2.698286  

Log likelihood -232.4598 Hannan-Quinn criter. 2.656101  

F-statistic 5.393971 Durbin-Watson stat 1.911107  

Prob(F-statistic) 0.001419* Wald F-statistic 4.518784  

Prob(Wald F-statistic) 0.004433*    

Note: “*” for statistical significance level of p < 1%, “**” for statistical significance level of p < 5% and “***” for statistical significance level of p < 10%. 

Source: Authors' calculations in EViews 12. 

Generalized form of the model (I) is: 
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Table 2. Model II (job performance about technological skills). Parametric estimations of “job performance on the professional tech-

nological competencies” model. 

Dependent Variable: IY2 

Method: Least Squares 

Sample: 1 180 

White heteroskedasticity-consistent standard errors & covariance 

Variable Coefficient Std. Error t-Statistic Prob.  

C 1.812382 0.666755 2.718215 0.0078* 

IX1 0.163437 0.052509 3.112567 0.0025* 

IX2 0.078468 0.076889 1.020530 0.3101 

IX3 0.317129 0.159802 1.984515 0.0501*** 

R-squared 0.159944 Mean dependent var 3.927148 

Adjusted R-squared 0.132846 S.D. dependent var 0.696574 

S.E. of regression 0.648658 Akaike info criterion 2.012540 

Sum squared resid 39.13042 Schwarz criterion 2.118714 

Log likelihood -93.60821 Hannan-Quinn criter. 2.055472 

F-statistic 5.902310 Durbin-Watson stat 2.285591 

Prob(F-statistic) 0.000987* Wald F-statistic 9.711509 

Prob(Wald F-statistic) 0.000012*    

Note: “*” for statistical significance level of p < 1%, “**” for statistical significance level of p < 5% and “***” for statistical significance level of p < 10%. 

Source: Authors' calculations in EViews 12. 

Generalized form of the model (II) is: 

 

2 1 2 3
1.81 0.16 0.08 0.32Y X X XI I I I u      

The model is statistically significant based on the Fisher-test 
with significance p < 0.01. The model identifies a strong 
statistical positive correlation with: 

o Ix1 = {Assessment of the professional competencies 
in using software in the job}. If this index increases 
the trend in enhancing the technological skills in da-
tabase design and database management, coding, 
data spreadsheets, dashboards, etc,. in that case, in 
the finance and accounting field by one Likert scale, 
in this case, this will increase the job performance 
on the professional technological competencies that 
team leaders or direct managers evaluate students in 
the different job positions, with 0.163 Likert scale 
or 16.3%. 

o Ix3 = {Assessment of the needs for professional 
training in using software}. If this index increases 
the trend in enhancing the training on the job in da-
tabase collection and processing, financial reporting 
software for business decision making, etc., by one 
Likert scale, in this case, this will increase the job 
performance on the professional technological 

competencies that team leaders or direct managers 
evaluate students in the different job positions, with 
0.317 Likert scale or 31.7%. 

According to the model for job performance about techno-
logical skills that team leaders and direct managers have 
evaluated students in different job positions, it has no statis-
tical significance with the index Ix2 = {Assessment of the 
professional competencies in using software with efficiency 
in financial evaluation and advising}. This means students 
lack the competencies to use software applications in finance 
and accounting for many financial evaluations and business 
advising. University curricula and training on the job should 
reduce this gap. 

In order that the models to be accepted and valid for evalua-
tions and predictions of similar phenomena in the future, it 
will be tested for the error term or residuals. 

These models have successfully the main criteria of creating 
efficient models according to the main assumptions of the 
Gauss-Markov theorem (Table 3), hence the models are sta-
tistically useful to explain the direction and strength correla-
tions of the variables. In addition, the coefficient stability for 
each model is tested by CUSUM of squares, that figured out 
a stability in long-term. This test is illustrated below: 
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Table 3. Analysis of the Residuals. 

The Test Description of Hypothesis Test Result 

Multicollinearity: VIF-test (Variance inflation 

factors) 

This test estimates if the independent variables are 

correlated with residual or error of model. Null 

hypothesis: model does not have multicollinearity 

According to the VIF test all independent varia-

bles are less than 10, means our models have not 

multicollinearity.  

Heteroskedasticity: Breusch-Pagan Godfrey-

statistic 

This test estimates if the residual of the model, has 

or not constant variance. Null hypothesis: model 

does not have heteroskedasticity 

According to the test null hypothesis do not 

reject, so the models have not heteroskedasticity.  

Normality of the residual distribution: Jarque-

Bera-test 

This test estimates if the residual of the model, has 

or not normality distribution. Null hypothesis: the 

residual of the model has normality distribution. 

According to the test null hypothesis do not 

reject. So, the models have no problem with 

normality distribution of residual, this means that 

models should use for long-term analysis. 

Source: Authors' calculations in EViews 12. 
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CONCLUSIONS 

Most studies of the last decade identified the critical criteria 
in the skills employers require for a graduate student. These 
widely accepted criteria are teamwork, technical and techno-
logical skills, practical adaptation skills, negotiation skills, 
leadership, awareness of doing business, and other soft skills. 

However, the gap between the skills students receives at uni-
versity and the demands of the labor market according to 
professions has been deepening for years. This study ap-
proach considers the student's self-evaluation of the profes-
sional technological skills at the university and the analytical 
and professional competence evaluated by the employers. 
The study aims to identify three main dimensions of student 
knowledge converting in separate indexes: (1) the profes-
sional competencies in using software for job positions in 
finance and accounting, (2) using software with efficiency in 
evaluation and advising in finance and accounting; and (3) 
the needs for professional training in using software. To fi-
nalize this aim of the study are analyzed 180 questionaries 
responses from postgraduate students studying a Master of 
Science in Finance or Accounting and Auditing at the Facul-
ty of Economics, University of Tirana. After estimating two 
different multiple linear regression (one in perception and 
opinion of the students for self-assessment, and the other the 
fact on job estimate from team leader and direct managers) 
we found out: 

o Students have self-assessment of technological 
competency based on their skills using software on 
the job and using software with efficiency in finan-
cial evaluation and advising. 

o Employers assess job performance related to tech-
nological knowledge and software applications, that 
students have competencies in using software but 
need more training. 

o According to students, they do not need training for 
software applications, but employers insist on train-
ing on the job and students' competencies in tech-
nology after university studies it is not completed. 

o Students need curricular knowledge that advances 
their skills in using financial technology or enter-
prise resource planning/management systems. Uni-
versities should run in the use and recognition of 
new application software. 

As a result of the dynamics of the last years in the labor mar-
ket, even professions such as finance and accounting have 
been greatly influenced by technological developments. 
They estimate that they need curricular knowledge that com-
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plements their skills in using financial technology or enter-
prise resource planning systems. Even though they need fis-
cal and standard updates in finance and accounting, these 
needs come second after the advancement in the use and 
recognition of application software. We recommend enrich-
ment improvement of our university curricula focusing on 
software applications to minimize the gap in technological 
knowledge 
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